
Welcome, my name is Javarro Russell. I am one of the Sr. Assessment Advisors at ETS.  
LΩǾŜ ǇǊŜǎŜƴǘŜŘ ƘŜǊŜ ōŜŦƻǊŜΦ hŦǘŜƴ ǿŜ ǇǊŜǎŜƴǘ ƻƴ ǊŜǎŜŀǊŎƘ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǘŜǎǘǎ ǿŜ 
build, but today I have a chance to speak about he process of assessment which is 
where my interests lie.  Have you ever completed a cycle of assessment, looked at 
your results and said, Oh my, this is not what I was expecting given my understanding 
ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀƴŘ ƻǳǊ ŎǳǊǊƛŎǳƭǳƳΦ [ŜǘΩǎ ƳŀƪŜ ǘƘŜǎŜ ŎƘŀƴƎŜǎ ƛƴ ŀƴ ŀǘǘŜƳǇǘ ǘƻ 
improve these results.
My vision: A student comes to your campus, is able to review learning outcomes and 
student success data that is relevant to them. You share the institutional learning 
ƻǳǘŎƻƳŜǎ ŀƴŘ ŎƭŜŀǊƭȅ ŘŜŦƛƴŜ ǘƘŜƳΦ  ¢ƘŜƴ ŀ ŎƻƴǾŜǊǎŀǘƛƻƴ ƘŀǇǇŜƴǎΧ άaŀƴȅ ǎǘǳŘŜƴǘǎ 
with similar background as yours often perform in this range on quantitative literacy 
by the time they graduate.  Here is the range of their performance.  Students with the 
higher range took advantage of these academic supports. Students on the lower end 
used these supports to a lesser degree. You are not bound by this range, you could go 
ƻƴ ǘƻ ƛƳǇǊƻǾŜ ǿŜƭƭ ōŜȅƻƴŘ ǿƘŀǘ ǿŜΩǾŜ ǎŜŜƴ ƛƴ ǘƘŜ ǇŀǎǘΦ  ¢ƘŜ Ǉƻƛƴǘ ƛǎ ǘƘŀǘ ǿŜ ōŜƭƛŜǾŜ 
QL is important for lifelong learning, and want our students to possess this skill by the 
time they graduate regardless of major.   Based on our experiences with students like 
you, here is how you can make that happen. Making this statement about where 
ǎǘǳŘŜƴǘǎ ŀǊŜ ŀƴŘ ǿƘŜǊŜ ǘƘŜȅ Ŏŀƴ ƎŜǘ ǘƻ ǊŜǉǳƛǊŜǎ ǊŜǎŜŀǊŎƘΦέ
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I spend a lot of time focused on the learning outcomes data.  I recommend for any of 
you to consider illustrating your data instead of looking at raw numbers..  It is hard to 
avoid concentrating on the average when looking at learning outcomes data.  Does 
anyone have an idea of how to describe your average student?

Concerns with the average in 

Appropriate at pretest

Easier to get here than posttest

Difficult to obtain for posttest sample

Attrition

Motivation

Not useful without context

Comparing subgroup means to the overall mean

Expensive

Improving on the overall mean is much harder than improving those that you intend 
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to further support.
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Who are these students, are they disproportionately males, females? Transfer 
students? Students w/ lower high school GPA? Are they STEM majors or Liberal Arts 
majors

Why do we ask these deeper questions? These deeper questions allow us to help 
shift perspectives on what student know, and if the data is compelling enough, it may 
spur action.
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Point of Slide: Explain the compelling story that can be uncovered with SLO 
assessment.
Accreditors, state agencies require that we assess student learning, but do not 
prescribe the types of questions we can answer with our learning outcomes data.
Compelling Story
Student Loans disproportionally impact women; while institutions cannot stop 
students from taking these student loans, they can make sure students have the skills 
to understand their impact on their lives.  But they cannot know if students have 
these skills without, first, attempting to assess them.  
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Point of this slide: We make the process of assessment seem really simple, but there 
are more layers.  
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If we are going to answer more compelling questions with the assessment process 
ƻǳǘƭƛƴŜŘ ƻƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǎƭƛŘŜΣ ǿŜΩƭƭ ƴŜŜŘ ǘƻ ŀǘǘŜƴŘ ǘƻ ŜŀŎƘ ǇŀǊǘ ƻŦ ǘƘŜ ŎȅŎƭŜ ōŜǘǘŜǊ 
than we had previously

8



Learning Outcomes Assessments
Selected response: One big magnifying glass with several users
Rubrics: Multiple similar looking magnifying glasses held by several users looking at 
different things 
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If the assessment is unreliable, you may obtain misleading information about how 
well your students are demonstrating your learning outcomes.  Furthermore, the 
relationship between student performance on the learning outcome measures and 
their academic experiences will be obscured.  But even further, if the measure is un 
reliable and you are making comparisons between student groups, those 
comparisons may lead to faulty perceptions of subgroups of students.
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What does reliability and validity mean here?
[ŜǘΩǎ ǎǘŀǊǘ ǿƛǘƘ ǊŜƭƛŀōƛƭƛǘȅΥ ²Ƙŀǘ ŘƻŜǎ ƛǘ ƳŜŀƴ ŦƻǊ ŀ ǎǘǳŘŜƴǘΩǎ ǘǊŀƴǎŦŜǊ ǎǘŀǘǳǎ ǘƻ ōŜ 
reliable? How do we address AP credits or Dual Enrollment?  How we define transfer 
students is going to impact the answers we get.  This could be the same for other 
variables here.

[ŜǘΩǎ ǘƘƛƴƪ ŀōƻǳǘ ǘƘƛǎ ŦƻǊ ŀ ǎŜŎƻƴŘΦ  ²Ƙŀǘ ǿƻǳƭŘ ƛǘ ƳŜŀƴ ŦƻǊ 5ƛǎǘŀƴŎŜ [ŜŀǊƴƛƴƎ ǘƻ ōŜ ŀ 
reliable variable?
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Others could include:

- Questions that when answered can highlight our strengths. 

- Questions that matter to faculty within the disciplines.
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This question is exploratory and typically leads to other more compelling questions.  
To get to this answer we define what we mean by students and the skill, assess and 
create a histogram.
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Here we can describe how our students are performing on a skill. Analyses beyond 
ŘŜǎŎǊƛǇǘƛǾŜ ǎǘŀǘƛǎǘƛŎǎ ŀǊŜ ƴƻǘ ƴŜŎŜǎǎŀǊȅ ǘƻ ŀƴǎǿŜǊ ŘŜǎŎǊƛǇǘƛǾŜ ǉǳŜǎǘƛƻƴǎΦ   ¸ƻǳΩƭƭ ǿŀƴǘ 
to look for outliers, the mean score is often time meaningless. Range or mode may 
ǘŜƭƭ ȅƻǳ ǎƻƳŜǘƘƛƴƎ ƛƴǘŜǊŜǎǘƛƴƎΦ  .ǳǘ ǘƘŜ ǎƘŀǇŜ ƻŦ ǘƘŜ ŘƛǎǘǊƛōǳǘƛƻƴ ƛǎ ǎƻƳŜǘƘƛƴƎ ȅƻǳΩƭƭ 
want to concern yourself with.  Whether it is wide or narrow may indicate something 
about the program or students. 
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