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Welcome, my name is Javarro Russell. | am one of the Sr. Assessment Advisors at ETS.
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build, but today | have a chance to speak about he process of assessment which is

where my interests lie. Have you ever completed a cycle of assessment, looked at

your results and said, Oh my, this is not what | was expecting given my understanding
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improve these results.

My vision: A student comes to your campus, is able to review learning outcomes and
student success data that is relevant to them. You share the institutional learning
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with similar background as yours often perform in this range on quantitative literacy

by the time they graduate. Here is the range of their performance. Students with the
higher range took advantage of these academic supports. Students on the lower end

used these supports to a lesser degree. You are not bound by this range, you could go
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QL is important for lifelong learning, and want our students to possess this skill by the
time they graduate regardless of major. Based on our experiences with students like

you, here is how you can make that happen. Making this statement about where
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Agenda

- Articulating the Questions that Matter
- Think, Pair, Share: Your Questions
- Analysis of Compelling Questions

- Disseminating Compelling Answers
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The Big Questions

Are we assessing all of our learning outcomes?

How are our students performing on our learning
outcomes?

How does our institution compare to others on our
learning outcomes?

Are our graduating students outperforming our
freshman on these learning outcomes?
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The Big Questions
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| spend a lot of time focused on the learning outcomes data. | recommend for any of
you to consider illustrating your data instead of looking at raw numbers.. Itis hard to
avoid concentrating on the average when looking at learning outcomes data. Does
anyone have an idea of how to describe your average student?

Concerns with the average in
Appropriate at pretest
Easier to get here than posttest
Difficult to obtain for posttest sample
Attrition
Motivation
Not useful without context
Comparing subgroup means to the overall mean
Expensive
Improving on the overall mean is much harder than improving those that you intend



to further support.



What inspires compelling assessment questions?

REPORTING GROUP

Percent of
Students
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Who are these students? What are their academic experiences?
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Who are these students, are they disproportionately males, females? Transfer
students? Students w/ lower high school GPA? Are they STEM majors or Liberal Arts
majors

Why do we ask these deeper questions? These deeper questions allow us to help
shift perspectives on what student know, and if the data is compelling enough, it may
spur action.



Wonkblog
Only 27 percent of college grads
have a job related to their major

What inspires assessment questions?

MIND THE GENDER GAP

Women Hold Nearly Two-Thirds of | —
Outstanding Student-Loan Debt

fome interesting new data from Jaison Abel and Richard Dietz

pderal Reserve Bank of New York. The vast majority of U.S.

grads, they find, work in jobs that aren't strictly related to

us. frees
IS COLLEGE WORTH IT? MANY STUDENTS
STILL LACK CRITICAL THINKING SKILLS

AFTER COMPLETING HIGHER EDUCATION

hare of College Graduates Working in a Job Requiring a College Degree
 Rolated to Their College Major

fects women
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Point of Slide: Explain the compelling story that can be uncovered with SLO
assessment.

Accreditors, state agencies require that we assess student learning, but do not
prescribe the types of questions we can answer with our learning outcomes data.
Compelling Story

Student Loans disproportionally impact women; while institutions cannot stop
students from taking these student loans, they can make sure students have the skills
to understand their impact on their lives. But they cannot know if students have
these skills without, first, attempting to assess them.



How do we answer our questions?
The Process of Assessment

Establish

Student Learning
Outcomes Use the

results!

Gather Data

Interpret
Results
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Point of this slide: We make the process of assessment seem really simple, but there
are more layers.

Analyze Data




Strengthening Your Assessment Cycle to Answer More Precise Questions

‘ Set Expectationsfor the Learning Outcomes ’

Know the extent to which your assessments produce
reliable/valid data

Purposefully Select Your Students

Plan analyses based on questionsto be answered

ﬁ Numbers need context

If we are going to answer more compelling questions with the assessment process
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than we had previously
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Reliable assessments are needed when answering compelling questions.

Rubrics-based
Assessments

Selected-

Response
Assessments
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Learning Outcomes Assessments

Selected response: One big magnifying glass with several users

Rubrics: Multiple similar looking magnifying glasses held by several users looking at
different things




The and of our
indicators of student learning will
impact the way we interpret the
relationship between instruction

and student learning as well as
between student learning and
other academic variables
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If the assessment is unreliable, you may obtain misleading information about how
well your students are demonstrating your learning outcomes. Furthermore, the
relationship between student performance on the learning outcome measures and
their academic experiences will be obscured. But even further, if the measure is un
reliable and you are making comparisons between student groups, those
comparisons may lead to faulty perceptions of subgroups of students.
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Academic Variables

Incoming
Academic Skill

Transfer Status Education
Courses Taken

# of General ‘

Academic
Initiatives (e.g.
Writing Across

the Curriculum)

STEM/Non-STEM

Academic
Behaviors

Honors Curricular
Services

\ /
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Use of Co-
Engagement

Academic

What does reliability and validity mean here?
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reliable? How do we address AP credits or Dual Enrollment? How we define transfer

students is going to impact the answers we get. This could be the same for other
variables here.

- ~
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reliable variable?
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Attributes of compelling questions

v Thought provoking and intellectually engaging.
v Can be answered.

v Answers could compel action.

v Raises additional questions.

Your Turn

Listening. Learning. Leading.”

Others could include:

- Questions that when answered can highlight our strengths.

- Questions that matter to faculty within the disciplines.
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Analyses for our Questions

Measuring the Power of Learning.
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How well are student performing
on a particularskill?
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This question is exploratory and typically leads to other more compelling questions.
To get to this answer we define what we mean by students and the skill, assess and
create a histogram.




Here we can describe how our students are performing on a skill. Analyses beyond
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to look for outliers, the mean score is often time meaningless. Range or mode may
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want to concern yourself with. Whether it is wide or narrow may indicate something
about the program or students.
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